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Research Relevance: The continu-
ous development and improvement of
higher education systems in the 215t cen-
tury is conditioned by ensuring accounta-
bility, transparency, and measurable re-
sults quality assurance (QA) has become a
strategic instrument for ensuring the ex-
cellence of educational services and im-
proving institutional competencies. Physi-
cal education, an essential element of
higher education, enhances not only the
physical health of students but also their
social and cognitive growth.

Although Armenia has joined the
European Higher Education Area (EHEA),
a number of gaps still hinder the full im-
plementation of European quality assur-
ance principles. These are outdated aca-
demic programs that are not in line with
modern trends in pedagogics or sports
science, an absence of full integration of
digital technologies required for modern

teaching and assessment, and lack oppor-
tunities for the systematic, certified pro-
fessional development of academic staff.
Such issues reduce the efficiency of aca-
demic programs and make them incompa-
rable with European standards. The imple-
mentation of reforms in sports and physi-
cal education academic programs is a ne-
cessity aimed at improving the capabilities
of graduates and strengthening institu-
tional capacities. It also stems from the
logic of educational reforms taking place
in the RA. Although the issue of improving
academic programs in sports and physical
education is in the focus of attention of
various researchers in the RA, it has not
been sufficiently studied in the context of
QA due to which the topic is so relevant.
Research aim and objectives: The
primary goal of this article is to study lead-
ing European experience and propose rec-
ommendations for improving the quality of
sports and physical education academic
programs in the Republic of Armenia.
The objectives of the research are:
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1. to examine the role and signifi-
cance of QA in sprots and physical educa-
tion.

2. To analyze international prac-
tices on QA in sport and physical educa-
tion,

3. To suggest recommendations for
improving QA approach to academic pro-
grams of sport and physical education.

Research Methods and Organiza-
tion: This research is conducted by apply-
ing qualitative methods such as document
analysis and content analysis. Data were
collected from academic literature on QA
in higher education and the universities’
self-assessment and institutional accredi-
tation reports [4, 7, 10, 14, 15] along with
policy documents and some academic pro-
grams. Comparative analysis is carried out
based on the following dimensions and are
illustrated in Tables 1-4:

1. Governance and QA structure.

2. Academic Program design and
learning outcomes.

3. Teaching, learning, and assess-
ment methods.

4. Stakeholder engagement and con-
tinuous improvement.

Countries in Europe like Estonia and
Germany, apply effective approach to QA
across diverse governance frameworks.
The selection of this countries is condi-
tioned by various factors. Particularly, Es-
tonia and Germany are two ENQA mem-
bers, registered in European QA Register
for Higher Education (EQAR) and are
widely recognized for their international

QA system. Additionally, they both share
European approaches significantly in gov-
ernance, pedagogy, and evaluation mech-
anisms, particularly in sport sciences and
PE as well as they have experience in the
Armenian QA processes. It is noteworthy
that the combined practice of these two
countries is also at the core of the reforms
of the QA system in the RA.

In order to deeply analyze the Esto-
nia’s and German’s QA approach, Univer-
sity of Tartu from Estonia, German Sport
University Cologne from Germany) were
chosen for comparison. The universities
were selected since the universities are
leading universities in Estonia and Ger-
many with well-established and common
academic programs in sport and physical
education as well as apply strong QA ap-
proaches. The following Bachelor’s aca-
demic programs were analyzed in this
study [9, 12]: University of Tartu- Physical
Education and Sport; German Sport Uni-
versity Cologne-Sport Management and
Sport Communication.

Research results and Analysis:
QA in Sport and Physical Education

QA in sport and physical education
is now a top priority in the EHEA due to
the rise in universities, better academic
programs, improved student perfor-
mance, and commitment to internationali-
zation. QA is not only a process of compli-
ance with the goal but is also considered a
strategic tool for improving the reputation
of universities and the attractiveness and



quality of the educational services pro-
vided. Three areas are prioritized in QA
processes in the field of physical educa-
tion. These are: 1) modernization of aca-
demic programs, 2) professional develop-
ment of the teaching staff, 3) data-based
assessments [1].

Ferraz and others [4] assert that ac-
ademic programs in physical education
frequently are based on outdated theories
and methodologies. Additionally, they do
not sufficiently address stakeholder needs
and do not correspond with European best
practices. According to the authors, the
current framework for QA in the field of
physical education includes an interdisci-
plinary approach and the use of digital
technologies, which are aimed at improv-
ing programs and internationalization. On
the other hand, they also highlight that the
limited experience of the academic staff in
QA processes is another area of concern.
They suggest systematic training, men-
toring programs, and outcome-based
assessment workshops that help academic
staff to implement effective teaching meth-
applying
approaches [4]. Other scholars [2, 10, 13]
emphasize that the integration of innova-

ods student-centered

tive learning approaches or strategies,
such as game-based learning and cogni-
tive activation methods, into QA processes
makes it possible to assess student’s per-
formance and increase the quality of pro-

grams. At the same time, data-driven eval-
uation methods, such as multi-metric de-
cision-making methods and fuzzy logic
models, ensure the transparency, trust-
worthiness, and ongoing improvement of
programs while linking QA processes to
learning outcomes [7]. The observations of
the authors studied indicate that QA in the
field of physical education should be com-
prehensive, strategic, and effective, en-
suring international coherence of pro-
grams and promoting the full develop-
ment of students. Thus, it can be said that
quality assessment in the field of physical
education is not limited to procedural
requirements. It is a strategic tool for fos-
tering  program  quality,  student
engagement.

Comparative analysis of Estonian
and German QA frameworks in sport
and physical education

Based on the study of national QA
tools (Estonian Qualification Framework,
QA criteria) and reports on accreditation
processes implemented [3]) Estonia is
known for implementing academic pro-
grams in line with European standards,
preparing
teachers and sport specialists and apply-

leading physical education
ing innovative approaches. The Estonian
QA framework combines trust in manage-
ment, research-orientation, and ongoing
evaluation to make sure graduates are
both academically healthy and practically
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skilled. The accreditation of academic pro-
grams in Estonia is 7 years and are subject
to monitoring every 3-4 years. As for Ger-
many, it is known for its rigorous and sys-
tematic approach to QA in sport and phys-
ical education. It includes external evalua-
tion, a research strategy and the system-
atic involvement of stakeholders in quality-
related processes. By the decision of the
German Accreditation Council, all aca-
demic programs in Germany, without ex-
ception, are subject to mandatory pro-
gram accreditation every 5-7 years. At the
same time, academic programs undergo
internal evaluation within 2-3 years, com-
bined with annual monitoring [5]. The
rigorous methodology and systematization
of QA processes are also evidenced by the
sectoral data collection and outcome-
based
Sportentwicklungsbericht), the application

tool  (German  equivalent:
of which serves as the basis for pro-
grammatic reforms [8].

the QA

approaches in sports and physical educa-

To deeply explore
tion academic programs of Estonia and
Germany, research was conducted in 4
areas presented in the section of Method-
ology, the results of which are presented
below.

The comparative study shows that the Uni-
versity of Tartu implements academic pro-
grams covering sport Sciences, physio-
therapy, pedagogy, health, wellness, and
sport technology. German Sport Univer-
sity Cologne implements academic pro-
grams related to Sport Management and

Sport Communication. Both universities
focus on external and internal evaluation,
developing academic programs emphasiz-
ing on their stakeholders’ needs [9, 11].
Based on the self-evaluation and expert
panel reports analysis [3, 6, 9, 12], the
study shows (see Table 1) that the struc-
tural and strategic approaches are derived
from national documents, university mis-
sions, statutes, strategies and sectoral
specificities. The external evaluations are
the key parts of QA processes and have
great impact on QA results for both coun-
tries. At the University of Tartu, QA mech-
anisms apply on multiple interconnected
levels. The responsibility for QA is mainly
placed on faculty coordinators. Its Institute
of Sport Sciences and Physiotherapy car-
ries out self-evaluation processes, peer
observations to monitor and improve
teaching quality. In contrast to Estonia, the
German university stands out for its more
demanding, structured and KPI-based QA
approaches. The GSU in Cologne presents
a research-based model where quality is
considered not only in the context of
teaching, but also at the level of laboratory
and scientific outputs. The approaches to
linking QA and decision-making are also
different. In the case of a GSU in Cologne
it is hierarchical in nature. At the univer-
sity QA is reflected in every stage of the
academic program delivery. The university
guarantees that learning outcomes of the
academic program are aligned with state
requirements and accreditation criteria
[8].



The level of digitalization at the Ger-
man university is high, but the application
is different. While the Estonian university
apply it mainly to analyze student data and
improve teaching, the German university
links it directly to research processes, la-
boratory data and the assessment of pro-
fessional training. The systems generally

reflect different approaches, but each is
effective which is highly evaluated by
ENQA and EQAR. It is also noteworthy that
both universities place great emphasis on
ensuring accountability, which is a legal
requirement of the state.
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Criteria

QA Govern-
ance Model

Accreditation

QA Objectives
from Strate-
gic Points of
View
Stakeholder

Involvement

Decision-
Making Struc-
ture
Digitalization
in QA pro-
cesses
Transparency
and Account-
ability

Table 1.

Comparison of Governance and QA Structure

University of Tartu

Centralized, compliance-driven
governance aligned with EKKA.
Strong vertical coordination be-
tween Rectorate and faculties.
Institutional accreditation every 7
years by EKKA; external peer-re-
view and self-evaluation reports.

Evidence-based sport education;
alignment with health policy; digi-

tal sport analytics.

Ministries, sport federations,
schools, alumni networks.

QA Committee under the Rector’s
Office supervises faculty-level QA
coordinators.

Al-assisted analytics; automated
SER; online proctoring; Bl visuali-
zations.

Public annual reports; QA results
published on university website
and EKKA registry.

German Sport University Co-
logne
Hierarchical, multilevel QA, incor-
porating research QA loops.
Strong 1QM Office oversight.

External accreditation by German
Accreditation Council 5-7 years;
ISO-certified QA processes; an-
nual internal evaluations,
Sportentwicklungsbericht evalua-
tion

International competitiveness;
deep research integration; inter-

disciplinary sport science.

Olympic Centers, sport federa-
tions, international research insti-
tutes.

Hierarchical QA structure — Sen-
ate, Faculty Council, and IQM Of-
fice ensure multilevel oversight.
Automated documentation; cita-
tion analytics; biomechanical lab
data integration.

Annual QA reports published



The study shows that higher educa-
tion in physical education and sport in
studied countries is organized around dif-
ferent priorities but they are based on
state requirements. The program of Tartu
and GSU in Cologne has a research-based
orientation. The University of Tartu inte-
grates research-oriented component into
the academic program, spanning biome-
chanics, physiology, and sport pedagogy.
Such integration ensures the direct appli-
cation of theory into practical cases, so
bridging the gap between laboratory re-
search and real-world coaching or PE in-
struction [9]. In case of GSU in Cologne

[11], it integrates research-oriented com-
ponent into the academic program, em-
phasizing sport science, physiology, and
academic performance. Moreover, the
university is guided by ISO standards for
laboratories and practical facilities, ensur-
ing the trustworthiness of delivered edu-
cation, safety and quality of the practical
learning environment. Overall, both uni-
versities try to combine science, pedagogy
and practical training in their academic
programs to prepare competitive modern
specialists. (see Table 2).

Table 2.

Comparison of Program Design and Learning Outcomes

Criteria University of Tartu
Program Evidence-based program combin-
Orientation ing sport sciences, pedagogy, and

health promotion.
Learning Basic knowledge in anatomy,
Outcomes  coaching, and PE teaching meth-
odology.
Integration Program linked with ongoing uni-
of Re- versity research projects (e.g., bio-
search mechanics, motor learning, exer-
cise physiology).
Compe- Mapped to NQF and European
tence Standards for Physical Education.
Framework

German Sport University
Cologne
Research-based program empha-
sizing sport science, physiology,

and academic performance.
Advanced knowledge of sport
physiology, training theory and
performance evaluation.

Direct integration of elite sport
research centers into teaching;
student participate in laboratory
experiments.

Based on European Network of
standards

Sport Science

(ENSSHE).
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Table 3.

Comparison of Teaching, Learning, and Assessment Methods

Criteria University of Tartu

Teaching Phi- Research-based and evidence-

losophy driven pedagogy combining the-
ory with applied sport science.

Learning Problem-based learning, lab ex-

strategies periments, interdisciplinary
projects.

Practical Mandatory  internships  in

Components schools, sport clubs, and health

of the pro- institutions; applied biomechan-

grams ics and coaching.

Assessment Combination of written exams,

Methods reflective essays, and super-
vised teaching evaluations.

QA Learning outcome alignment

with national health and educa-
tion priorities.

German Sport University Co-
logne
Outcome-based and science-ori-

ented approach

Dual learning system, field train-
ing, and interdisciplinary work-
shops.

Field-based practicum in high-
performance  centers  and
schools; integration with national
sport associations.

Assessment through lab perfor-
mance, practical demonstrations
and oral defense of projects.
Accreditation-based ~ program
monitoring; focus on research-

informed teaching quality.

The study shows (see Table 4) in
the case of Estonia, the quality of the uni-
versity’s academic program is ensured
through cooperation with national and in-
ternational stakeholders. These partner-
ships provide direct feedback on the rele-
vance of the program, ensuring that prac-
tical skills meet state and labor market ex-

pectations. While, the German university's

approach is more pronouncedly profes-
sional. Collaborations with stakeholders
serve as both a quality indicator and an
improvement-driven tool helping the uni-
versity to evaluate its full potential. Co-
logne is able to boast deeper connections
with federations, sports institutes, and
elite clubs, enabling students to study in a
high-performance environment and con-

duct researches.



The feedback mechanisms at both
universities are multi-layered, coming
from the level of students and graduates,
employers, and industry partners. How-

ever, in Estonia, the feedback is more dig-

italized; in Germany, it is more formal.

Criteria

Labor Mar-
ket Engage-
ment

Students’
Engage-
ment

En-
gagement
Feedback
Mechanisms

Alumni

The combination of such systems illus-
trates effective models of continuous de-
velopment of academic programs, rapid
response to labor market demands

Table 4.

Comparison of Stakeholder Engagement

University of Tartu

Cooperation with schools and sport
clubs; participation in national PE ini-
tiatives; municipal internships.

surveys, focus groups; active in prac-
tical training, community projects,
and internships

Alumni surveys feedback, mentoring

Student surveys, employer feedback,
faculty evaluations; national education
statistics used for benchmarking via
digital tools

German Sport University
Cologne
Partnerships with sport fed-
erations, elite clubs, and in-
dustry partners for applied

research.
Participation in committees,
research, workshops

Alumni network; elite athlete
participation

Formalized feedback from
students, external partners,
research-driven adjustments
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The
study shows that while both countries fol-

Conclusions: comparative
low European approaches, they implement
QA processes through different logics,
governance structures, mechanisms and
toolkit. Estonian QA model stresses flexi-
bility and innovation, digitalization, stu-
dent-centered approach, participatory
feedback mechanisms, and stakeholder-
based partnerships to strengthen its aca-
demic program. On the other hand, more
structured, research-intensive, and with
an accreditation-driven logic, German ap-
proaches safeguard quality through labor-
atory-based evidence, strong cooperation
with elite sport institutions, and rigorous
external evaluations. Despite these differ-
ences, both converge on the issue of con-
tinuous improvement, alignment with la-
bor market demands, and integration of
applied practice into program design. Col-
lectively, the comparison underlines that
combining Estonia’s innovation-oriented
quality culture with Germany’s research-
oriented and professionally regulated QA
mechanisms could constitute the basis for
a more comprehensive and adaptive QA
model for sport and physical academic
programs.

Considering the fact that today Ar-
menia is lack of fully standardized QA pro-
cesses in sport and PE, which can lead to
inconsistencies in academic program qual-
ity, teaching methods and performance
outcomes, the country should implement

a robust QA approach for sport and phys-
ical academic programs to achieve inter-
national recognition. So, by following Es-
tonia’s and Germany’s QA approaches,
Armenia can improve student-centered
learning, promote applied research,
strengthen collaboration among stake-
holders, and prepare skilled professionals
capable of contributing to national and in-
ternational sport development in the field
of sport and PE. Based on the results, the
following recommendations will serve as
basis for the reforms in the academic pro-
grams:

1. Promote the professional devel-
opment of academic staff by ensuring that
they can effectively integrate scientific
findings into pedagogical practice.

2. Introduce outcome-based as-
sessment approaches using clearly de-
fined criteria and rubrics to measure stu-
dent progress.

3. Ensure the result-oriented in-
volvement of internal stakeholders (ad-
ministrative and academic staff, students)
and external stakeholders (employers,
professional partners) in QA relate pro-
cesses, guided by systematic and continu-
ous feedback collection and analysis.

4. Integrate research component in
academic programs making them much
more practical.

5. Foster outcome-based coopera-

tion through joint scientific, educational



and sports projects to increase attractive-
ness and internationalization of academic
programs.

6. Develop a comprehensive self-
assessment framework based on uni-
versity-defined criteria in line with Euro-
pean and Armenian QA criteria enabling

ongoing improvement of academic pro-
grams and smoothly integration into the
EHEA. The quality criteria of Armenia,
Estonia and Germany, as well as the
external assessment guidelines used in
this study, can serve as a basis for
developing criteria at HEIs.
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OBECINEYEHUNE KAYECTBA OBPA3OBATEJIbHbLIX MPOIrPAMM B OBJIACTU
CNOPTA U ®U3UYECKOI KYNIbTYPbI: MEMLYHAPOJHbIE TEHAEHLLUM
I. A. KmpsaH!, T. C. Moscucar?,
" FocydapcmeseHHbIli uHcmumym gpusuyeckoli Kynbmypbi
u cnopma ApmeHuu, EpesaH, Apmerus,

2Esponelickuli yrusepcumem ApmeHuu, EpesaH, ApmeHus
AHHOTALMUA

KniouyeBble cnoBa: obecneyeHne KayecTtBa, CMNOPTUBHbIA MEHEMMEHT,
dusnueckoe BocnutaHue, nporpamma ESG, EMNBO, obpasosatenbHble pedopmbl,
MeX[yHapofHaA NpaKTUKa, NOCTOAHHOE COBEPLUEHCTBOBAHME.

AkTyanbHocTb uccnepgoBaHna: B XX|I Bexke HenpepbiBHOe pa3sutue wu
COBEPLUEHCTBOBaHNE CUCTeM Bbicllero obpasoBaHuA obycnoBneHo obecneyeHnem
NOAOTYETHOCTU, NPO3PAaYHOCTM U M3MepumMocTn pesynbtatoB. ObecneyeHne KayvecTBa
CTano  CTpaTerMyeCcKMM  MHCTPYMEHTOM  obecneyeHus  BbICOKOrO  KauyecTsa
obpazoBaTenbHbIX YCNYr 1 NOBbILLEHNA MHCTUTYLMOHANBHOIO NoTeHumana. Hecmotpa Ha
To, 41O ApmeHua npucoeguHunacb K EBponeiickomy npocTpaHCTBY —BbICLLErO
obpasosanua (EMBO), pap HemocTaTKOB NO-NMpeMHEMYy MNPEnATCTBYET  MOMHOM
peanu3aluu €BpOMECKNX NPUHLMNOB obecneyeHna KayectBa. K HMM oTHocaTcA,
Hanpumep, yctapesLuve obpa3oBaTenbHble NPOorpamMmbl, OTCYTCTBUE NMOAHOI MHTErpaLum
LMPPOBBIX TEXHONOMMIA, HEOOXOAMMbIX /1A COBPEMEHHOrO MpernofaBaHnA 1 OLLEHKH, a
TaKkKe OrpaHWyYeHHble BO3MOMHOCTM [ANA CUCTEMATMHYECKOro CcepTUULMPOBaHHOrO
NOBbILIEHNA KBanMUKaLMM NpenoaaBaTeNbCcKoro coctaBa. JTU NPENATCTBUA CHUMXAKOT
3ppeKTUBHOCTb 0bpa3oBaTeNibHbIX NPOrpaMmM W AenarT MX HEeCOBMECTUMbIMU C
eBponeiickummn ctaHpaptamu. Peanusauma obpasoBaTenbHbiXx nporpamm B obnactu
crnopta U (PU3NYECKOW KynbTypbl ABNAETCA HEOOXOAMMOCTbIO, HarpaBieHHOW Ha



noBbllleHNe KBanuduKauum BbIMYCKHUKOB W YKpenneHne WHCTUTYLMOHANbHOro
noteHuuana. OHa Takme BbITeKaeT U3 NOrMku obpasoBartenbHbIX pepopM, MPOBOAUMBIX
B Pecnybnuke ApmeHua. XoTA BOMPOC COBepLUEHCTBOBaHWA obpa3oBaTenbHbIX
nporpaMm HaxoauTCA B LLeHTpe BHUMaHWA pasnuyHbIx uccneposateneii B Pecnybnuke
ApMeHMA, OH HefoCTaTOMHO W3yYeH B KOHTeKcTe obecrneyeHuAs KayecTBa, 4TO U
obycnaBnmBaeT akTyallbHOCTb [AaHHOW TeMbl.

Llenb wuccnepoBaHua. Llenbto paHHOIi cTaTbu ABNAeTCA  NpepioMeHve
pexkoMeHpaumnii No MOBbILLIEHWIO KayecTBa obpa3oBaTefibHbIX Nporpamm Mo CropTy U
pum3nyeckomy BOCMUTaHWIO B ApMEHWM NyTeM WU3yYeHWA MepefoBOro eBPONelicKoro
onbITa.

MeToabl n opraHusauma uccnepgosaHus. [laHHoe nccnefosaHve NPoOBOANIOCH
C WCMONb30BaHWEM KayeCTBeHHbIXx MeTofoB. [laHHble Obinn cobpaHbl M3 Hay4HoI
nuTepaTypbl Mo obecnevyeHunto KavectBa B BbIClUeM 0OpasoBaHUK, U3 OTHETOB MO
CaMOOLLeHKE YHUBEPCUTETOB W WHCTUTYLMOHANbHOW aKKpeguTauuMu, a Takke Wu3
BHYTPEHHMUX HOPMaTMBHbIX [JOKYMEHTOB W obpa3oBaTenbHbix nporpamm Hemeukoro
KénbHCKoro yHmBepcuteTa n DCTOHCKOro TapTyCcKOro yHuBepcuTeTa.

AHanus pe3synbtaTtoB uccneaoBaHna. CpaBHUTENbHBIN aHanM3 NokasbIBaeT, YTO
3CTOHCKME  YyHMBepcuTeTbl paboTaloT no  rMbBKOW U OpPUEHTUPOBAHHOW  Ha
COBEpLLEHCTBOBaHME Moaenn obecneyeHna Kayectsa, oTaaBas NPUOPUTET MHHOBALMAM,
WHKIIO3UBHOCTU W UUGpOoBOI TpaHcopMaummn, PYKOBOALCTBYACb pPeKOMeEHJaLUAMU
rocypapctea M areHTctBa no obecneveHutro kayectBa. B To e Bpema, [epmaHus
MCnonb3yeT MepapxMyYecKkytdo U OCHOBaHHYHO Ha peneBaHTHOCTM cTpykTypy. C ppyroii
CTOPOHbI, y4acTue B pbiHKe TpyLa MMEET NepBOCTENEHHOE 3HayeHne B 0benx cTpaHax,
HO aKLeHTbl pa3nuyaroTcA. DCTOHMA [enaeT akLeHT Ha MEeCTHOM M PervoHanbHOM
COTPYAHMYECTBE, BKMOYaA LWKOMbI, CNOPTUBHbIe befepaunmn n cetu. [epmaHua genaert
aKLLeHT Ha HauMoHaNbHOM W, rMaBHbIM 0b6pa3om, MexayHapoAHOM nNpodyeccuoHanbHOM
COTPYAHUYECTBE.

KpaTtkue BbiBoAbl. X0TA 06e CTpaHbl OPUEHTUPYIOTCA Ha eBponeiickne Noaxoabl,
UX npoueccbl obecrneyeHnA KayecTBa peanusytoTcA MO pasHOW NOrnke. DCTOHCKaA
mopenb obecneyeHua KayecTBa fAenaeT akLeHT Ha TMOKOCTM M MHHOBAUWAX,
undposusaumm obpasoBaTenbHOro npouecca, MNOAXoAax, OPUEHTUPOBAHHbIX Ha
CTYEHTOB, MexaHuW3Max obpaTHOI CBA3M U B3aMMOAEWCTBUM C 3aUHTEpPecoBaHHbIMU
CTOPOHaMM JJi1fl MOBbILLEHUA }XU3HECNOCOOHOCTM akagemMnmyecknx nporpamm. B otnnumne
OT HUX, HEMeL ke noaxoapl bonee CTPyKTypUpOBaHbl, OCHOBaHbl Ha UCCNEAOBaHUAX U
akkpepuTauum, obecrneyvBas KayecTBO, OCHOBAHHOE Ha [aHHbIX NabopaToOpHbIX
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MCCJ'Ie,EI,OBaHMVI, FJ'I)/6OKOM COTPYAHUNYECTBE C INIUTHBbIMU CMOPTUBHBbIMU OpraHn3auuamMm

W CTPOroii BHeLLUHe OLeHKe.
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